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THE IMPLEMENTATION OF PROJECT-BASED LEARNING
TO IMPROVE RECOUNT ESSAY WRITING OF
THE EIGHTH GRADERS OF SMPN 1
TENGGARONG SEBERANG

Sudadi

ABSTRACT

This study focuses on recount essay writing. However, teaching writing
needs specific attention, method, materials, and strategy. To make students write
a good writing, innovative teaching techniques are needed. In this study, PjBL is
selected as the alternative to teaching recount essay

The design of this study is classroom action research (CAR). The study
was conducted at the eighth grader of SMPN 1 Tenggarong Seberang. The class
consists of 30 students. The results of the research are: In the first cycle, there
were 4 weaknesses found in different parts of techniques, in mechanics score,
language score, vocabulary score and organization score. The weaknesses in the
first and second cycles were the same, and in the third cycles all the weaknesses
had been corrected. The average score of students’ mastery changed in every
cycle. The average scores of students’ mastery in cycle I, IT and III were increased
in series 28.33%; 55.00% and 73.33%.

Key words: Improve, Recount Essay Writing and  Project-Based
Learning(PjBL)
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INTRODUCTION

Education at all levels is about acquiring knowledge, skills, and attitude.
Cognitive learning (knowledge) includes the gaining of information and concepts.
It deals with comprehending the subject matter, analyzing and applying it to new
situations. Behavioral learning (skills) includes the development of competence in
student’s ability to perform task, solve problems, and express themselves.
Affective learning involves changes in feelings, attitudes and values that shape
thinking and behavior. (Allen, 2010) Teaching in the affective domain is required
to facilitate development in the values, ethics, aesthetics, and feelings of social
work students.

Recent evidence believes that the basic process of learning is learners must
be actively engaged in learning. The important concept is learners must actively
make connections in their own brains and minds that produce learning for them
(Barkley, Cross, and Major, 2005:7).

One of the innovative teaching models proposed for teaching writing is
project-based learning (here after is termed as PjBL, to avoid confusion with PBL
that stands for Problems Based Learning). PjBL is an individual or group activity
that goes on over period of time, resulting in a product, presentation, or
performance. It typically has a time line and milestones, and other aspects of
formative evaluation as the project proceeds. Project Based Learning model is a
learning model that properly can be applied in the learning process, because
project based learning model that is centered on the activities of learners during a
learning process that will produce the product at the end of the lesson (Damayanti,
Martha, & Gunatama, 2014).

PjBL is an instructional approach built upon authentic learning activities
that engage student interest and motivation. These activities are designed to
answer a question or solve a problem and generally reflect the types of learning
and work people do in the everyday world outside the classroom. PjBL is
generally done by groups of students working together toward a common goal.
Performance is assessed on an individual basis, and takes into account the quality

of the product produced, the depth of content understanding demonstrated, and the
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contributions made to the ongoing process of project realization (Deborah,
2001:4).

Teaching writing is a hard task. Besides writing is a skill that does not
come by itself, writing is a skill that should be trained and practiced. Expressing a
good model of writing text needs learners to practice. In addition, applying rules
of language in grammatical and correct forms is knowledge that is achieved
through learning.

Modes of writing and text types are various. Text types according to
Hughes (2003) are indicated by its type and form. Text types include: text books,
handouts, articles (in newspapers, journals or magazines), poems/verse,
encyclopaedia entries, dictionary entries, leaflets, letters, forms, diary, maps or
plans, advertisements, postcards, timetables, novels (extracts) and short stories,
reviews, manuals, computer help systems, notices and signs. The text forms
include: narration, description, exposition, argumentation, and persuasion.

Among the transactional text types, recount text is one of text genres that
students should master in learning English. Therefore, this study focuses on
recount essay writing. However, teaching writing needs specific attention,
method, materials, and strategy. To make students write a good writing,
innovative teaching techniques are needed. In this study, PjBL is selected as the
alternative to teaching recount essay because of two reasons. First, PjBL gives
students opportunity to select, discuss, and perform on their own topic. This will
motivate students to involve in the process of writing instruction. Second, recount
essay is a relatively kind of writing mode that most students are familiar with.
The familiarity on the mode of writing and the interest to perform on students’

own topic will encourage students to do the job.

Research Questions
Based on the background of the study above, the researcher questions are
formulated as follows: How is the improvement of recount essay using the

implementation of Project Based Learning?

CENDEKIA (JURNAL PENDIDIKAN DAN PENGAJARAN)
IKIP PGRI KALIMANTAN TIMUR



50
VYolume 3, Nomor 1, Desember 2019

Definition of Project-Based Learning
Project Based Learning (PjBL) is an instructional approach built upon
authentic learning activities that engage student interest and motivation. These
activities are designed to answer a question or solve a problem and generally
reflect the types of learning and work people do in the everyday world outside the
classroom. PjBL is synonymous with learning in depth. A well-designed project
provokes students to encounter (and struggle with) the central concepts and
principles of a discipline. PjBL teaches students 21st century skills as well as
content. These skills include communication and presentation skills, organization
and time management skills, research and inquiry skills, self-assessment and
reflection skills, and group participation and leadership skills. PjBL is generally
done by groups of students working together toward a common goal. Performance
is assessed on an individual basis, and takes into account the quality of the
product produced, the depth of content understanding demonstrated, and the
contributions made to the ongoing process of project realization. PjBL allows
students to reflect upon their own ideas and opinions, exercise voice and choice,
and make decisions that affect project outcomes and the learning process in
general.
The Benefits of PjBL
Railsback (2002:9) states PjBL appears to be an equivalent or slightly better
model for producing gains in academic achievement, although results vary
with the quality of the project and the level of student engagement. More
important, evidence shows that PBL enhances the quality of learning and leads
to higher-level cognitive development through students’ engagement with
complex, novel problems. It is also clear that PjBL teaches students complex
processes and procedures such as planning and communicating. Convincing
reports have come from researchers that PjBL is a rigorous, relevant, and
engaging instructional model that supports authentic inquiry and autonomous
learning for students.

The Teaching Steps of PjBL
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PjBL is an instructional method in which students learn a range of skills
and subject matter in the process of creating their own projects. Sometimes, these
projects are solutions to a real-world problem. But what is most important in
project-based learning is that students learn in the process of making something.
They work in groups and bring their own experiences, abilities, learning styles
and perspectives to the project.

PjBL develops students' skills in areas such as problem-solving, critical
thinking, visualizing, decision-making, cross-cultural understanding, and
reasoning, as well as in written and oral communication. Students engaged in
PjBL take responsibility for their own learning and in so doing become lifelong
learners. They also develop better interpersonal and communication skills.
Project-based learning recognizes the varying abilities of the students, allowing
them to draw from their individual strengths to work in areas of their own interest,
thus giving them the opportunity to achieve at higher level. Here are steps for
implementing PjBL.

1. Step 1: Identify a project idea
Step2: Define a plan

Step 3: Determine the timeframe
Step 4: Monitor the projects

Step 5: Assess the outcome

A

Step 6: Reflect on the experience
Process Writing

The general steps in the writing process include prewriting, organizing
ideas, drafting, revising, and making a final draft or editing. Each step has
different activities that will help a writer get the ideas from his mind to the paper
in an organized fashion. Prewriting is a way of generating ideas, narrowing a
topic, or finding a direction. Organizing involves sorting ideas in logical manner
to prepare to write a draft. Drafting is the part of writing process in which the
writer composes sentences in paragraph form to produce the first copy of an essay.
Revising involves smoothing out writing, adding more detail, and making other

changes that helps achieve best way to write. Editing is checking mechanical
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problems and correcting the problems. Making a final draft and deciding it ready
for the intended audience involves a sincere look at the paper and decide if the

essay is in its best form (Wingersky, Boerner, and Holguin-Balogh, 1992:3).

Prewriting. Prewriting is the first major step in the writing process. Prewriting

can be accomplished in several ways as Figure 2.1 shows.

One simple way to relieve and start the writing process is to talk about the subject
with fellow instructors, family members, and knowledgeable people who can
provide the inspiration to write. Like other prewriting strategies, free-writing is
writing anything that comes to mind about a topic of writing. It is writing without
stopping to correct spelling or other mechanical errors. If a writer can’t think of
anything to write, just start with anything on her or his mind at that moment, even

if it is just repeating the assignment.

Brainstorming is writing words or phrases that occur spontaneously.
Brainstorming is particularly valuable to the writer because it offers a
technique for getting suggestions and leads for a subject (Tibet and Tibet,
1991:5). Journal writing is recording information in a notebook of the writer’s
daily inner thoughts, inspirations, and emotions that are usually consistently
recorded. Journal writing can provide the writer opportunity to connect with
important inside thoughts, analyze the life environment, relieve writing anxiety,
and practice spontaneous writing. Reading in magazines or newspaper can also

help the writer get started.

Organizing. Organizing is the second major step in the writing process. After
the writer has completed one or more of the prewriting activities, she or he
goes to organizing her or his ideas into a rough outline that includes a main
idea and supporting ideas. The writer focuses on details to support the main
idea and in what order these ideas need to be presented (Wingersky, Boerner,
and Holguin-Balogh, 1992). To do this, the writer goes with grouping and

outlining. Grouping involves putting similar ideas into groups; and outlining

CENDEKIA (JURNAL PENDIDIKAN DAN PENGAJARAN)
IKIP PGRI KALIMANTAN TIMUR



53
VYolume 3, Nomor 1, Desember 2019

involves identifying a word or phrase that represents a group of related ideas

and then arranging the words or phrases in order of discussion.

Outlining. Outlining involves identifying a word or phrase that represents a
group of related ideas and then arranging these words or phrases in order of
discussion. Oshima and Hogue (1991:33) assert that an outline is like an

architect’s plan for a house.

An outlining improves the writing for three reasons. First, an outlining helps
organize the writer’s ideas, specifically she or he will ensure not to include any
irrelevant ideas, not leave out any important points and that the supporting
sentences will be in logical order. Second, an outlining helps write more
quickly. Preparing an outline is 75 per cent of the work. The actual writing
becomes easier because the writer does not have to worry about what she or he
is going to say; she or he already has a well-organized plan to follow. Finally,

the writer can concentrate on the plan so that her or his grammar improves.

Drafting. After organizing ideas in the form of an outline, the writer is
preparing to write a first draft. Drafting involves taking the information the
writer has generated and organized in an essay. The writer consciously starts
with the main ideas and adds supporting ideas that flow smoothly (Wingersky,
Boerner, and Holguin-Balogh, 1992). As writing is a continuous process of
discovery, new ideas that may not present on the brainstorming list or outline
will appear. The writer can add new ideas or delete original ones at any time in

the writing process (Oshima and Hogue, 1991:12).

Revising. Revising means making changes to clarify wording and organization.
The revision should be done several times, until the writer is satisfied that it is
the best she or he can do. To achieve a satisfied final copy of an essay,
revision may be done more than once. In addition, Oshima and Hogue (1991)
assert that when revising, the writer changes what he or she has written in order
to improve it. She or he checks it over for content and organization, including
unity, coherence, and logic. She or he can change, rearrange, add, or delete, all

for the goal of communicating her or his thoughts more clearly, more
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effectively, and more interestingly. During the first revision, the writer should
not try to correct grammar, sentence structure, spelling, or punctuation; she or
he mainly concerns with content and organization. The proofreading that is
aimed at checking for the grammar, sentence structure, spelling, and

punctuation is done in the second revision.

Editing. Before considering the paper finished, the writer should check for any
problems in mechanics. Commonly, editing focuses on spelling, punctuation,
capitalization, grammar usage, errors in sentence structure, consistency in verb
tense, consistent point of view, and abbreviations and numbers. It is a step

where a writer is ready to write the final copy of a paper.

PjBL shares much in common with Process Writing. The roots of Process
Writing as taught in the United States have six steps as follows:
1) Brainstorming

It is a useful technique in writing because it permits writers to approach a
topic with an open mind. Because writers do not judge their ideas as they emerge,
writers free themselves to come up with ideas that they might not even know they
have. Brainstorming is one of several different ways to begin writing (Brown,
2002:349).
2) Organizing the brainstormed ideas

In the preceding step, writers started writing by using brainstorming to
establish their ideas. The second step is how to organize the brainstormed ideas. It
means that the writers start to select which ideas or information will be
appropriate in their writing. It is quite normal for the writers to add or delete

information (Brown, 2002:349).

3) Developing a draft

After exploring and organizing the ideas, the writers should put the ideas
into paragraph. It is very important to keep in mind that how writers show and use
facts and statistics will make writing powerful and convincing. The important

thing in this step is to discover how well writers can express their ideas in the
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clearest manner. Well organized ideas in a writing will make readers receive the
same message with the same impact that writers intend (Brown, 2002:353).
4) Obtaining feedback

This step can be a fascinating adventure. The writers steps out of their own
to see what they have created through the eyes of others. To discover the impact
of our words on the thoughts of our readers is very useful because we can then use
the information to improve what we have written. Get many feedbacks from
readers will make us a better writer (Brown, 2002:353).
5) Revising

We have gotten feedback about our composition from readers. Now we
can use what we have learned about our writing to improve and make it clearer
and convincing. We call this step as revising step. Many good writers go through
several steps of revision because they want to make their writing the best it can be.
At this point, the writers reconsider what they have written, get feedback from
others, and then make changes (Brown, 2002:353).
6) Publishing

It is the time for writers to publish their final product. For the professional
writers, they will distribute or sell their products to the markets. For the students,
they can stick their final written on the wall magazine, bring their products home
and let their parents read them, send to their friends in other class, or they can
exchange their product with their friends in the same class. The important points
of this last step are to proclaim to other people about one’s ideas or opinion and

persuade people that what the writers have written is true information.

RESEARCH METHODOLOGY
Research Design

The design of this study is classroom action research (CAR). The objective
of CAR for English learning is to discover learning-teaching strategies that match
learners’ styles and strategies in learning English (Latief, 2003:99). In this study,
CAR is directed to develop strategy to solve the classroom problems specifically

in teaching recount essay writing in collaborative way. The reason to use CAR as
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the design of the current study is because CAR is practical to improve teaching
problems. In addition, the researcher is easy to do the research because the
problems in the research concern with daily teaching activities.

In the implementation of CAR, model of research procedures from
Kemmis and McTaggart (1992:24) which comprises four steps, namely: planning,
acting or implementing, observing, and reflecting will be implemented. The action
research model refers to a spiral model which could make one understand a
particular issue within an educational context and make informed decision
through enhanced understanding. The researcher adapted the model as the
procedure to conduct the research. In planning stage, some preparations was made,
such as teaching strategy, designing lesson plan, developing material and media
instruction, and setting the criteria of success. In implementation stage, the
strategy was implemented within the instructional process. Observation stage
deals with data collecting whereas, reflection stage refers to data analysis. In
general, the research was conducted on the basis of cycles, where each cycle
consists of three meetings. Students’ work on writing a recount essay is evaluated
in every meeting. The result of analysis at the end of a cycle is used to determine
whether the result has met the criteria of success and the cycle is continued to the

next cycle or not.

Data Collection Techniques

Data of this study include qualitative data on students’ learning activities
and quantitative data on students’ score on writing recount essay. In line with the
characteristics of the data, procedures to collect data collection will be conducted
as follows: The quantitative data will be collected using a test on recount essay.
The test will be conducted at the last meeting of one cycle. The test is particularly
conducted because the researcher will make sure the difference between data on
learning process and data on students’ achievement. To be practical, data on
learning process is purposively differentiated from data of a test. If the cycle of
the study consists of one cycle, there will be only one set of score.

Data Analysis Techniques
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Data analysis will be done in line with qualitative and quantitative data.
The qualitative data will be transformed into description on learning activities as
the basic analysis. In this case, the researcher will use interactive process of data
analysis from Miles and Huberman (1994). In the interactive process, data will be
analyzed incessantly from data collection, data reduction, data display, and
verification and conclusion drawing. After data are analyzed, based on the results
of checklist, analysis will be using frequency.
Data on quantitative will be analyzed using descriptive statistic, namely
rate percentage and mean score. Formula of the mean score look like as follows:
Mean = total score/total cases
Formula of rate percentage are as follows:
% = frequency/total cases x 100%
Categories of eight graders score in essay writing consists of five criteria,
which is poor (score from 0 to 20), fair (score from 21 to 40), good (score from 41
to 60), very good (score from 61 to 80) and excellent (score from 81 to 100). To
be clear, look the follows table:

Table 1 Criteria Score in Essay Writing

No Score Range Criteria

1 0.00 to20.00 Poor

2 21.00 to 40.00 Fair

3 41.00 to 60.00 Good

4 61.00 to 80.00 Very good
5 81.00 to 100.00 Excellent

Students said to be able to write essay if they reach very good in minimum criteria.

Research Findings

Students learning result is measured by a formative test at the end of the

meeting. The results can be can be illustrated in the graphic below:
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Figure 2. Students Learning Result in Cycle I

Based on, the result of the test showed that the students’ writing skill
improved. It could be seen that means score of the students’ writing skill in this
cycle I was 64.13 with the lowest score 54 and the highest score 78 and 24
students failed to fulfil the minimum mastery learning standard in criteria of
success was 70. The percentage of the student who got score > 70 was 20%.
Based on the criteria of success 70% students are able to write English with score
70.
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Figure 3. Students Learning Result Cycle 11
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The result of the test showed that the students” mean score in the second
cycle meeting 2 was 69,867 with the lowest score 62, and the highest score was
79 and 18 students success to fulfil the minimum mastery learning standard and
12 students failed to fulfil the minimum mastery learning standard in criteria of
success was 70. The percentage of the students who got score > 70 was 60,00%.
Furthermore, it could be said that the result of the cycle had not been fulfilled the
criteria of success of this study that 70 % students had to get > 70.

Cycle 3
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Figure 4. Students Learning Result Cycle II1

The result of the test showed that the students’ mean score in the second
cycle meeting 2 was 73.60 with the lowest score 65, and the highest score was 80
and 24 students success to fulfil the minimum mastery learning standard and 6
students failed to fulfil the minimum mastery learning standard in criteria of
success was 70. The percentage of the students who got score > 70 was 76,66%.
Furthermore, it could be said that the result of the cycle had been fulfilled the
criteria of success of this study that 70 % students had to get > 70. So the research

was stopped.
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Discussions

PjBL projects are focused on questions or problems that "drive" students to
encounter (and struggle with) the central concepts and principles of a discipline. PjBL
projects may be built around thematic units or the intersection of topics from two or
more disciplines, but that is not sufficient to define a project.

Projects involve students in a constructive investigation. An investigation is a
goal-directed process that involves inquiry, knowledge building, and resolution.
Investigations may be designed, decision-making, problem-finding, problem-solving,
discovery, or model-building processes.

Projects are student-driven to some significant degree. PjBL projects are not
teacher-led, scripted, or packaged. PjBL projects incorporate a good deal more
student autonomy, choice, unsupervised work time, and responsibility than traditional
instruction and traditional projects.

Projects are realistic, not school-like. Projects embody characteristics that
give them a feeling of authenticity to students. These characteristics can include the
topic, the tasks, the roles that students play, the context where the work of the project
is carried out, the collaborators who work with students on the project, the products
that are produced, the audience for the project's products, or the criteria by which the
products or performances are judged.

The process of implementation of PjBL at SMPN 1 Tenggarong Seberang
can improve students attention to the teacher, students can answer teachers’
questions, students brave to propose questions, students have ability to give
comment of another students’ comment, students note important information and
students do not something irrelevant in the classroom. The two of top seven
indicators in this research are students listening or giving attention to teacher’s
explanation and students do not doing irrelevant in the classroom.

And also students have cooperative and collaborative with others in good
criteria. And the others criteria have poor and fair criteria. There are two
indicators must give attention to improve the students ability in the classroom.
They are give comment to students opinions and write important information.

Generally, these indicators are very common to find in the class. Perhaps teacher
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do not train students to give comment or train to hold pen and write important
imformation.

Generally, the process of implementation of PjBL in the research make
students have good motivation in writing because the strategy is different from
traditional strategy. This is relevant to Deborah (2001). PjBL is the students-
centered learning. PjBL have characteristics as follows: More active learning in
the classroom; More diverse roles for teachers, including coaching, demonstrating,
and modeling; More emphasis on higher-order thinking; More deep study of a
smaller number of topics, so that students internalize the field’s way of inquiry;
More reading of real texts; More choice for students; More cooperative and
collaborative; and More heterogeneously grouped classrooms.

The process improvement of recount essay writing using PjBL in cycle |
was 28.33% average score of students mastery the lesson. This score means still
under the the minimum citeria to said they master the lesson because the
minimum criteria has range between 61 to 80 or very good. Because of the score
under the criteria, researcher analysis the problem why the students got that score.
Researcher find out many the problems score in (1) mechanics, (2) language use,
(3) Vocabulary, (4) organization, and (5) content.

Jacob et.al wrote about ESL Composition Profile stated that Mechanics
score need to students to demonstrate of convention, spelling, punctuation,
capitalization, and paragraphing. Language use need students to demonstrate
effective complex constructions, few errors of agreement, tense, number, word
order/function, article, pronouns and prepositions. Vocabulary score need students
to demonstrate sophisticated range, effective words/idiom choice and usage, word
form mastery and appropriate register. Organization score need students to
demonstrate fluent expression, ideas clearly stated/supported, succinct, well
organized, logical sequencing and cohesive. And content score need students to
demonstrate knowledgeable, substantive, thorough development of thesis, and
relevant to assigned topic.

Because of many weakness in cycle I, researcher try to give attention to all

weaknesses on cycle II. And the result was very good there were many changes
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occur with students. The improvement shows that the score is increasing from
28.33% become 55%. This increasing of about 26.67% make researcher more
enthusiastic to know the weakness in the cycle II. The researcher found that
students still weakness in analyzing data and drawing conclusion and also
weakness in collaborating with others. These weaknesses become focus to give
attention by the researcher in cycle III.

The result of cycle III was amazing the researcher because the score was
increasing significantly, the students score in mastery recount essay in cycle II
only 55% become 73.33%. There was 18.33 increasing score. It means that
recount essay writing using PjBL will have impact to students if teacher gives
seriously in correcting all weaknesses of students.

The weaknesses had found in process of implementation to improve
recount essay writing using PjBL automatically give impact to improvement of
recount essay to answer the second research question. Because all the weaknesses
had been corrected by researcher.

After researcher analysis process of improvement above the result of re —
improvement was significantly improve. It was proven that teaching writing using
PJBL method improved students writing skill. The mean score of students score in
the cycle I average score in cycle I was 28.33% increase become 55.00% in
cycle II and more increase in the cycle III 73.33%. That was increasing score in
every step.

If we look in the mean score, they was increasing in every steps average
score in cycle I was 64.31 become 69.33 in cycle II and 72.15 in cycle III. It
means that PjBL is a systematic teaching method that engages students in learning
essential knowledge and life-enhancing skills through an extended, student-
influenced inquiry process structured around complex, authentic questions and
carefully designed products and tasks.

The observation sheet and field note showed that the students’ motivation
in the class was improved day by day. They felt enjoy and enthusiasm during the
teaching and learning process. And also all students active to ask and answer the

question coming from the researcher and their friends. According to Glazer (2001)
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This Method can help students feel more comfortable with their comprehension of
a subject because it goes through each step separately so that comes easier.

The students’ personal response through the questionnaire indicates that
the students were motivated to write English because all the activities of the PJBL
method involved and forced all students to write. In other, the students’ response
that this method was enjoyable improved their writing. Aspect internal and
external factor shall be recognized by writer, it helps to develop writing skill that
is done gets to be gotten by result well.

The next steps was discussion or sharing of solving problem in pairs that
very involved and forced students to write, furthermore all students had to write
although at first meeting they still confuse to explore their ideas and organizing
idea but day by day they were accustomed to this method so their writing skill
improved. In pair and group work students can write together in their writing job,
research take apart in information-gap activities. They can write their experience,
knowledge, perceptions and concept. Students will learn to use a PJBL to activate
their prior knowledge and help them what they learned. They can also extend their
PJBL chart to confirm the accuracy of their prior knowledge and of what they
learn. And also it was proven that solving problem in pairs and group in teaching
and learning English because it could help students to increase their writing skill.
According to Slavin (2005:40) Said that potential barriers to cooperative learning,
there is one important potential obstacle to be avoided if you want to run an

effective cooperative learning are instructional.

CONCLUSION AND SUGGESTIONS

Based on the results of the classroom action research, that has conducted
in two cycles. Using PjBL method in teaching English focused on recount writing
essay at Student class IX SMP Negeri 1 Tenggarong Seberang. It can be
concluded:

The implementation of the Project-Based Learning to improve recount

essay writing seem to increase in every cycle. The average score of students’
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mastery changed in every cycle, The average scores of students’ mastery in cycle

I, IT and III were increased in series 28.33%; 55.00% and 73.33%.
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